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Introduction

The issue of Master-degree students’ training at
modern higher educational institutions is relevant due to
the growing requirements to future professionals’ qualifi-
cation level. The educational system of every country
should contribute to the development of students as future
professionals. Master-degree students are considered to be
the brainpower of every nation, because they are sup-
posed to be involved in future research activities and
work at the universities as lecturers. It is obvious that a
university teacher plays a significant role in the formation
of young people’s mind, which in turn determines the
future of the country. Due to this, the high-quality training
of Master-degree students at higher educational institu-
tions is one of the main tasks of the educational system. In
view of the fact that today a great number of changes and
reforms in this area are taking place, the issue of Master-
degree students’ professional training and socialisation is
worth investigating.

The specificity of training Master-degree students
has been profoundly investigated by S. Vitvytska. She has
proved that the system of Master-degree students’ training
should contribute to all-round development of their per-
sonalities, become one of the ways of achieving European
standards. The training course should also contribute to
the individual professional development, involve theoreti-
cal and practical preparation of students for pedagogical,
scientific-research creative activities along with mastering
skills to control the results of one’s own research activi-
ties together with the studies of other researchers.

A university graduate after completing the Master-
degree course should be ready for doing a diverse range
of professional tasks, for interacting with the new work-
ing team, students, and parents [1].

The article is aimed to present and substantiate the
algorithm of professional socialisation of Master-degree
students majoring in social studies and humanities.
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Discussion

The phenomenon of personality’s socialisation has
been studied by researchers from different viewpoints
and positions.

For example, in psychology, socialisation is consid-
ered as a process of integration of a person into the soci-
ety, triggered by his/her unconscious instincts and pre-
conditioned by searching for ways of avoiding “tension”
and looking for “satisfaction” (Z. Freud); as a conse-
quence of contradictions between inner human properties
and the environment (E. Erikson); as adaptation to the
impact of social environment by means of behaviour
patterns formation (B. Skinner, D. Kelley); as moral for-
mation of a personality (L. Kolberg), etc.

In pedagogical discourse, socialisation is regarded as
a process of engaging an individual into the system of
social relations, forming his/her social experience, devel-
oping and forming as an integral personality.

Besides, according to A. Zaluzhnyi, A. Zalkind,
A. Makarenko, the phenomenon is also considered as a
result of a collective’s impact. Yu. Prokhorov under-
stands it as a consequent change of the processes of adap-
tation, interiorisation, and activities.

In V. Orel’s view, socialisation of a personality is a
process and result of absorbing and active reproducing of
socio-cultural experience (knowledge, values, norms and
customs) basing on his/her activities (communicating,
studying, working, playing) and relations in the process of
performing social functions [2].

Socialisation is the way individuals learn roles and
expectations for both themselves and also for others in
society (Brim, 1966). It is through socialisation that
individuals come to realise not only their place in the
larger social order and what is expected of them by that
social order, but also what they should expect from
themselves. Professional socialisation is the means by
which individuals become professionals. It largely takes
place through advanced education. The particular context
in which professional socialisation occurs importantly
shapes its processes and outcomes [3].




In its turn, professional socialisation is also
interpreted by scholars in different ways. Having
generalised all the views on the concept of professional
socialisation, we consider it as a process, during which
individuals obtain necessary knowledge, abilities and
skills, necessary for their occupation; acquire the
behavioural patterns peculiar for the social group which
the profession belongs to, which helps them to be full
members of this social group.

According to Mary Diane Burton, professional
socialisation entails three processes. Individuals must learn
the formal knowledge that distinguishes the profession.
Individuals must practice and come to acquire the skills of
the profession. They must assimilate the values of the
profession. Different contexts can organise these processes
differently. Successful outcomes of professional socialisation
are an individual who knows the knowledge of the
profession, can apply the skills of the profession, and has
internalized the values of the profession [3, p. 2].

Within a socialisation context, becoming a professional
is characterised by three processes: 1) acquiring knowledge,
2) having practical experience with the techniques, and 3)
acquiring the values of the professional community [4]. The
first two processes typically occur through advanced
education and an apprenticeship in the field. The third
socialisation process entails three psychological stages that
are part of attaining professional values: doubt, motivation,
and commitment [5].

These stages come in the form of an initial period of
reality shock and self-doubt where people spend time
comparing themselves to others in the field and
wondering if they themselves have made the right choice.

The goal of professional socialisation is to produce
trained professionals who are both knowledgeable and
skilled. These professionals should have values consistent
with other similar professionals and should be committed to
their chosen profession. Within the socialisation process,
these outcomes may be categorised as either proximal or
distal. Proximal outcomes deal with immediate
circumstances such as attitudes towards the socialisation
experience itself and behaviours within that context. Distal
outcomes, which are theoretically dependent on proximal
outcomes, deal with the long-term goals of the socialisation
process such as attitudes towards the profession and
behaviours within the professional role [3, p. 5-6].

Individuals have different characteristics which
might influence the socialisation process. Thus, different
individuals may have different proximal and distal
outcomes within the same context. For example,
publishing papers is an outcome of doing research. In
order to do research, a student must interact with faculty
and peers, have access to funds and equipment, spend
time working on the research, and writing it. It may be the
case that a group of people, based on individual
characteristics, has more or less access to people and
equipment, spends more or less time working, and
subsequently publishes more or fewer papers [3, p. 8].
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I. Lebedic associates the phenomenon of profes-
sional socialisation with person’s professional activity,
professional capacity and professional skills.

He is sure that professional activity is a personal prop-
erty which involves professional self-determination and
activity aimed at professional development. At the same
time, he is sure that professional self-determination criteria
are the following: professional orientation, manifestation of
personal capabilities for achieving goals, demonstration of
social and professional achievements, choice of social and
professional perspective, manifestation of professional self-
realisation in relations with others [6].

We believe that the phenomenon of professional so-
cialisation should be considered along with the concepts
of professional orientation, professional development,
professional adaptation and professional formation. Pro-
fessional socialisation is a final step in the professional
path of Master-degree students in terms of studying at a
university.

We suggest the following algorithm of Master-
degree students’ professional socialisation: professional
orientation — professional development — professional
adaptation — professional formation — professional
socialisation.

It would be appropriate to review the following con-
cepts in psycho-pedagogical literature and their interpreta-
tion by scholars.

For example, S. Tukholaz has drawn a conclusion
that personal orientation has a complex multi-aspect na-
ture, which is why it is regarded from different points of
view: as a dynamic tendency (S. Rubinstein), as a system
of needs (B. Dodonov), a complex of motives
(L. Bozhovych), a number of interests, ideals, desires,
opinions (K. Platonov), etc. In most studies, personal orienta-
tion is understood as a core sub-structure of a personality,
which determines his/her psychosocial characteristics.

Different aspects of professional orientation have
been studied by V. Bodrov, A. Verbytsyi, O. Kaganova,
N. Kuzmina, A. Rean, V. Yakunin et al.

In S. Tykholaz’s view, general personal orientation has
a significant form of manifestation — professional orientation
— which characterises needs, motives, values and interests of
a personality in his/her professional field [7].

Besides, he distinguishes the following specific fea-
tures of professional orientation:

- it integrates relevant components of motivational
and axiological sphere (needs, motives, values, interests) and
is manifested in preferential attitude towards professions in
general and a concrete chosen profession in particular;

- it is an integral component of a specialist’s pro-
fessional preparedness, which determines motivation of
mastering a profession, an individual professional style;

- it is an important motivation factor which en-
courages a personality to assess the process and results of
his/her activities, self-assessment and self-development;

- its development is a complex, continuing and
dynamic process taking place throughout the whole pe-
riod of professional training and professional activities




and is carried out through the following stages: emer-
gence and formation of professional intentions, profes-
sional training, partial or full professional self-realisation.

Students’ orientation at the successful professional
activities is considered as a combination of their inner
state motives which determined their inner needs of acti-
vation of their professional development aimed at the
achievement of success in the future career. The forma-
tion of orientation at the successful professional activities
is associated with fulfilling the potential of a student in
the process of self-development. This process requires
productive activities, which is manifested in constant
correcting of one’s acts, deeds and behaviour, which, in
turn, causes the necessity for self-control, self-assessment
and responsibility. L. Hren thinks that students’ orienta-
tion at the successful professional activities is also deter-
mined by the peculiarities of the educational process or-
ganisation and is characterised by the transformation of
unstable temporal motives into the stable need and mo-
tives sphere focused on the successful career [8].

In the process of studying at a higher educational insti-
tution under the influence of special subjects, students’ pro-
fessional orientation is being formed and developed, which
involves their desire to use the acquired knowledge, experi-
ence and skills in the field of the chosen career. Professional
orientation also involves understanding and inner perception
of goals and tasks of professional activities, along with inter-
ests, attitudes, views and ideals. All these features and com-
ponents of professional orientation are the indicators of the
level of its maturity in students; they are characterised by
perseverance / non-perseverance, domination of personal or
social motives, etc. [9].

In O. Moskaliuk’s view, professional orientation is a
psychological phenomenon which means person’s psy-
chological readiness for the occupational choice (B. Fe-
doryshyn) as a psychological factor of vocational choice
and professionalisation (V. Bodrov), as a generalised
form of person’s attitude towards a profession (N. Kuz-
mina), etc. [10].

I. Lebedyk investigated the issue of professional self-
realisation of future specialists majoring in humanities.
He suggests to consider professional orientation as an
integral personality property, which forms the hierarchical
system of professionally significant motives, interests and
values, which determine the preferable attitude towards
the profession.

As a result of psycho-pedagogical literature review,
within the framework of Master-degree students’ profes-
sional socialisation, professional orientation is understood
as a complex psycho-pedagogical phenomenon which
determines Master-degree students’ readiness to accept
their future occupation, the connection of interests and
motives with the future career and understanding the
importance of the development in this direction. Without
professional orientation such processes as professional
development, professional adaptation, formation and
socialisation are impossible, because they are closely
interrelated and interdependent.
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In V. Shcherbyna’s opinion, personal and profes-
sional development is studied as a process of future spe-
cialist’s formation in terms of his/her training at a higher
educational institution. She also notes that many scholars
(A. Derkach, V. Zazin, A. Markova, L. Rybalko, et al.)
interpret personal and professional development as a
process of personality’s development, oriented at the high
level of professionalism and professional achievements,
and is performed by means of studying and self-
development in the process of professional activities and
professional interactions.

The concepts of professional development can be di-
vided into three groups: structural, motivational and indi-
vidual [11]. The main idea of structural theories is that
both professional development and professional behav-
iour are changed at different life stages under different
conditions (S. Akselrod, E. Genzberg, D. Miller,
D. Herm). D. Super suggests a scheme of professional
development, where the irregular development of a per-
sonality in a profession is emphasised, general directions
and stages of professional path are distinguished. This
scheme involves the following stages: 1) the stage of
growth — the development of interests and skills; 2) the
stage of exploration — making career choice; 3) the stage
of formation — searching for “one’s” activities, formation
as a specialist; 4) the stage of reduction — decrease of
working capacity and retirement [12].

Within the framework of our research we consider
professional development of Master-degree students ma-
joring in social studies and humanities as a process of
acquiring professionally important knowledge, abilities
and skills, along with the improvement of those ones,
which have been already mastered. It is professional ori-
entation which encourages a young specialist for profes-
sional development. When taking a Master-degree course,
students’ professional development is carried out by
means of their active engaging into scientific and research
activities, which involves participating in conferences,
studying the discipline “Methods of Research Studies”
and other ones, which have not been taught earlier, pre-
paring for writing research papers and master-degree
dissertation. Besides, professional development of Mas-
ter-degree students involves active work experience in-
ternship at the university and other institutions. For ex-
ample, at the faculty of Foreign Languages of Ushynsky
University future English teachers do practical training at
the university as lecturers, and future translators intern at
translation agencies or other companies dealing with
foreign languages. Very often Master-degree students are
engaged into work at university departments, which helps
them learn the work of the university in general and
teachers in particular.

Besides, it should also be noted that the necessary
element of modern specialist’s professional development
is not only specialty-related knowledge and skills, but
also having a good command of a foreign language. It is
confirmed by the fact that Master-degree admission pro-
gramme involves the English language test. Professional




development is impossible without studying the experi-
ence of foreign scholars, and it is obvious that a great
number of research studies of famous scholars or on the
contrary, innovative investigations of young foreign au-
thors are not translated into Ukrainian. It is very important
not only to be able to read and understand texts in Eng-
lish, but also be able to communicate in English because
there is a need for highly-qualified specialists all over the
world and Ukrainian specialists should be ready to take a
challenge and go abroad for their professional fulfilment.

A Ukrainian scholar S. lzbash understands socio-
professional adaptation of students as an integrative phe-
nomenon from the standpoint of personal activity ap-
proach, which acts like a process of personal changes in
motivational, operational and reflexive spheres of a stu-
dent’s personality under the influence of external and
internal factors, socio-economic conditions, associated
with the engagement of a personality into the training
process starting from the moment of entering a higher
educational institution up to the moment of professional
fulfilment during doing internship [13].

According to L. Yegorova, professional adaptation is
a continuing process which is a result of purposeful activ-
ity of secondary school, higher educational institution and
working teams where young specialists work after gradu-
ating from universities. There are three interrelated stages
of professional adaptation:

- pre-university, which is associated with profes-
sional orientation. At this stage getting acquainted with
the world of professions, determination of the field of
future professional activities, manifestation of motivation
and interests take place;

- university — the stage of professional training,
which involves the formation and correction of profes-
sional orientation, development of professional skills, as
well as professional self-consciousness;

- post-graduating — the stage of working, which in-
volves adjustment to working conditions, team, new so-
cial status, etc. [14].

Therefore, the proposed stages of professional adap-
tation cover the period starting from school to the begin-
ning of career path. In our research, we are focused on the
professional adaptation in a rather narrow sense — exactly
in the process of taking Master-degree course.

We agree with L. Patliovana who interprets profes-
sional adaptation as a process of mastering a profession,
acquisition of knowledge, abilities and skills, behaviour
patterns, way of living, which correspond to the future
occupation. In its essence, professional adaptation is an
integral process, in which business, personal and profes-
sional qualities of a specialist are formed, the basic level
of mastered knowledge and skills enough for the forma-
tion of professional way of thinking, ability to take a
stand under different circumstances is reflected [15].

In such an interpretation, professional adaptation is very
close to the concept of professional socialisation, but we
understand it as a stage of professional socialisation process,
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which can be changed over time or because of different
circumstances or changing of the kind of activities.

Besides, professional adaptation in terms of taking
Master-degree course consists of different stages. For
example, when starting their Master-degree course, stu-
dents have to adapt to the new curriculum, new social
status of Master-degree students, new disciplines, etc.
Then they have to adapt to the internship peculiarities, to
new environment, new people, with whom they will
work. In the middle of the academic year they face the
necessity of working on their Master dissertation, which
also requires a lot of changes in their lives. Thus, the role
of professional adaptation for Master-degree students
seems to be obvious.

Professional formation is one of the main factors of
personal development. According to different studies, it is
a regulated process of changing certain personal qualities
of activity subject. It is a continuing process of mastering
a profession [16].

In T. Kartel’s opinion, professional formation is a
part of man’s ontogenesis starting from the formation of
professional intentions up to professional activities com-
pleting. It is a progressive personal development influ-
enced by the society and professional activity oriented at
self-development. Professional formation of a specialist is
manifested in the development of his/her personality by
means of professional traits and individual working style
formation. Along with this, professional activities forma-
tion is manifested in the development of its tools and
methods, improvement of technologies, etc. The knowl-
edge of psychological peculiarities of professional devel-
opment and formation helps a specialist consciously de-
sign his/her professional biography [17].

Another Ukrainian researcher T. Kukharchuk inves-
tigates the issue of future teachers’ professional develop-
ment. She thinks that it reflects the process of their devel-
opment, starting from pedagogical education throughout
the process of adaptation to professional maturity. The
process of future specialists’ professional formation in-
cludes the following components: personal integrative
(which determines the formation of the system of profes-
sionally important qualities); regulative technological
(which means mastering the activities at the professional
level); subject activity (which reflects the creative charac-
ter of mastering the bases of professional activities); self-
actualisational (which provides the constant desire to
overcome new difficulties and achieve new goals within
professional activities). Professional formation is deter-
mined by the following factors: individual personal de-
velopment, psychosocial and social factors [18].

Taking the specificity of our research into account,
professional formation of Master-degree students major-
ing in social studies and humanities is considered in the
aspect of associating oneself with a profession, as well as
the readiness for work (both psychological and profes-
sional, i.e. the enough level of possessing knowledge and
skills necessary for adequate professional activities).
Unfortunately, some students do not pass all the stages of




professional socialisation (professional orientation, pro-
fessional development, adaptation). Such students are not
interested in their future occupation, they are not moti-
vated for knowledge acquisition and skills mastering.
Perhaps, they are stuck at the stage of professional orien-
tation and cannot decide if this profession is what they
want and what they are ready to devote their life to.

We believe that only after the stage of professional
formation (which is preceded by the stages of professional
orientation, development and adaptation), Master-degree
students’ professional socialisation can take place.

Conclusion

Thus, professional socialisation is an integrative part
of human life, starting from school age and up to the
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AJTOPATM IPOP®ECIHHOI COLIAJIIBALIL CTYJIEHTIB

MATICTPATYPH COUIO-TYMAHITAPHOI'O ITPO®LIIO
VY craTTi mogaHo TIyMadyeHHS MOHATTS comiaiizamii B mizoMy Ta mpodeciitHoi — 30kpema. @enomeH mnpodeciitnoi
comiamizamii CiTi po3TIAATH MOPYY i3 MOHATTAMH MpodeciifHOi CIPIMOBAHOCTI, TPOQECiHHOTO PO3BUTKY, Ipodecii-
Hoi aganTarii Ta npodeciiHoro ctanoBieHH:. [IpodeciitHa comiamizamis € KiHIIEBOIO JJAHKOIO Ha PO EeCiHHOMY IIIIXY
ocobucTocTi. AIropuT™ mpodeciiHoi coriamizalii CTyIeHTiB B yMOBaX BHIITY CKJIaJa€ThCS 3 TAKHUX €TamiB: mpodeciiina
CHPAMOBAHICTE — MpodeciifHuil Po3BUTOK — MpodeciifHa amanraiis — mpodeciiiHe cTraHOBIeHHS — mpodeciiiHa
comiamizamis. [IpodeciiiHa cipsMOBaHICTh — CKIIAJHE TICHXOJIOTO-TIEJarOTiYHE SBHUIIIE, 0 BU3HAYAE TOTOBHICTH 0COOH-
CTOCTI /10 NMPUHHATTS CBO€I MaiOyTHBOI mpodecii, 3B’430K iHTepeciB i3 MaOyTHBOIO MPOdECifHOI0 HIAIBHICTIO Ta
PO3YMIHHSI BaXXJIMBOCTI HPO(ECiHOro pO3BHTKY cCaMe y TakoMy HaIpsSMKy. Y paMKax JOCIiUKeHHs mpodeciitHnit
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PO3BHUTOK CTYIEHTIB MariCTpaTypH COILiO-TYMaHITApHOTO MPO]ITI0 pO3TINAETECS SIK Tporec 3100yTTs mpodeciiiHo
BaXIMBUX 3HAHb, YMiHb 1 HABHYOK, a TAKOX YJOCKOHAJIEHHS THX, IO BXXe HaOyTi Ha meBHHH MoMeHT. [Ipodeciiina
ajanTaris — 1e mporec 3000yTTs npodecii, 3acBOEHHS 3HaHb, YMiHb 1 HABUYOK, HOPM ITIOBEiHKH, CTIOCO0Y JKUTTSI, SIKHUI
BiZMoOBiae MaiilbyTHhOMY (axy. Y 1IbOMY TiIyMaueHHi mpodeciiiHa afganTaris xyxe HabIKeHa 10 npodeciinoi comi-
anizanii, oJJHaK y CTaTTi BOHa PO3IJISIaeThes SIK eTar mnpolecy npodeciitHoi comianizanii, SKMH MOKe 3MIHIOBATHCA 3
IUIMHOM Yacy 4YM 4Yepe3 OoOCTaBMHH, IO BUHUKAIOTH. [IpodeciiiHe CTaHOBIEHHS CTYJEHTIB MaricTpaTypHu COLIO-
T'yMaHITapHOTo NPOQUII0 TIYyMaduThCS B ACMEKTI acOIiIOBaHHs cebe 3 Mpodeciero Ta TOTOBHOCTI A0 npodeciiiHoi mist-
JBHOCTI (1 ICHXOJIOT1YHOT, 1 (haxoBo1, TOOTO PiBHS BOJOAIHHS HEOOXITHUMHM 3HAHHSMH, BMIHHSMHU Ta HABUYKaMH, HEOO-
XiJHUMH JUIs TIOBHOLIIHHOT TPYAOBOi akTHBHOCTI). [IpodeciitHa comianizamis € HEBiJ’€MHOIO CKJIaJJOBOIO JKUTTS OCOOH-
CTOCTI, IIOYMHAIOYH 31 ITKIJIFHOTO — &K IO MEHCIHHOTO BiKy. AJie B €Ki MepioJu KUTTS BOHA Ma€ BIACTHUBICTh aKTya-
mizyBatncs, HaOyBaTH OUIBIIOI 3HAYyHIOCTi, HiX panime. Came mepiox Bif 3aKiHUEHHS OakalaBpary IO BCTYIy IO
MAaricTpaTypH € MepIInM MepeTaMHIM MOMEHTOM y mpodecifHoMy KXUTTi (cormiamizalii) cTyeHTa, apKe caMe y Hei
gac BiH Mae BUPIMUTH: abo HTH mparroBaTh, a00 MPOJOBKYBATH HABYAHHS y MAariCTpaTypi Ta HOYHMHATH HOBHH IUIIX
cBO€i podeciiiHoi comiamizamii, 0 CKIaNAEThCS 3 BUIMICOTIHCAHUX CTaTiMH.

Kntrouosi cnoea: comiamizaris, mpodeciifHa corfiaiizalis, CTYISHTH MaricTpaTtypu, npodeciiiHa CIpsIMOBaHICTS,
npodeciitHuil po3BUTOK, npodeciiiHa afganTaiiis, npoQeciiiHe CTAHOBICHHS.
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AJITOPUTM IMPO®PECCUOHAJBHON COIUAJIA3ALIMA
CTYJAEHTOB MAT'UCTPATYPBI COLIMO-TYMAHUTAPHOI'O TIPODUJIA

B craThe mpejcTaBleHO TOJIKOBAHUE MOHSTHS COLMATM3AIUK B [[EJIOM U npodeccroHanbHOi — B yacTHOCTH. De-
HOMEH MPOhEeCCHOHATIBHOM COIMATU3AINY CIIEYET PACCMATPUBATH BMECTE C MOHATUIMHU MPO(ECCHOHATBLHON HAMpPaB-
JICHHOCTH, NPO(ECCHOHANBLHOTO Pa3BUTHS, NPO(eCcCHOHANBLHON alalTalliy U MPOEeCcCHOHANBHOTO CTaHOBJIeHUs. [Ipo-
(eccuoHabHAs COLMANU3ANNS SIBISIETCS KOHEYHBIM 3B€HOM Ha MPOQECCHOHAIBHOM ITYTH JINYHOCTH. AJITOPUTM IIPO-
(beccHOHATIBHOW COIMAIM3allMM CTY/ACHTOB B ycJoBUsAX BY3a coctout u3 cienyrommx 5TanoB: npodeccroHabHas
HAINpaBJIeHHOCTh — NPO(ECCHOHATIBHOE Pa3BUTHE — MpOoQecCHOHATIbHAS afanTtanus — NpogecCHOHaNbHOE CTaHOB-
JeHue — mpodeccuoHanbHas conuanuzanua. IlpodeccroHanbHas HaNpaBICHHOCTh — CIIOXKHOE IICHUXOJIOIO-
MeIaroruyeckoe sIBJICHKUE, OMPEICIIONIee TOTOBHOCTD JIMYHOCTH K MPHUHATHIO CBOCH Oyayiiel npodeccuu, CBsi3b WH-
TepecoB ¢ Oyaymiell mpoecCHOHANBHON ACATENHHOCTHIO M MOHHUMAHHUE BAXKHOCTH MPO(PECCHOHATBHOTO Pa3BHUTHUS
HMEHHO B TaKOM HampaBjeHuH. B pamkax wucciienoBaHus Mpo(eCCHOHABHOE Pa3BUTHE CTYICHTOB MArMCTPaTyphl
COLIMO-TYMAHUTAPHOTO MPODUIIS PACCMATPUBAETCS KAK MPOIECC MOTyueHHs NMPOPeCCUOHATBHO BAXKHBIX 3HAHHIM, yMe-
HUIi U HABBIKOB, a TAK)KE COBEPIEHCTBOBaHKE yxe umeronuxcs. [Ipodeccronanbhast aganramnus — 3T0 IPOLece MOy-
4yeHust npodeccuu, YCBOCHHUs 3HAHHMN, yMEHHUI U HABBIKOB, HOPM TOBeJIeHUs, 00pa3a KU3HHU, KOTOPbIE COOTBETCTBYIOT
Oynyuieii mpodeccun. B aToM TonmkoBaHMM TpodheccHOHallbHAS aanTalus MaKCUMAalIbHO NpUOIMKeHa K mpodeccro-
HaJIbHOM COLMANM3alliK, OJJHAKO B CTaThe OHA pacCMaTpUBAETCs KakK dTall Ipolecca NMpodecCHOHABLHON colrann3a-
I[UH, KOTOPBIA MOKET MEHITHCS C TCUCHHEM BPEMCHHM HJIH B CHJIY BO3HUKAIONIMX 00CTOATENBCTB. [Ipodeccronanpaoe
CTaHOBJICHUEC CTYJACHTOB MarucCTpaTrypbl COHUO-TYMaHUTAPHOTO npo@mnx paccMaTpuBaACTCA B aCIICKTC aCCOMUPOBAHUA
cebs ¢ mpodeccueii 1 TOTOBHOCTH K MPOeCCHOHATBHOM IeATSILHOCTH (M MCUX0JIOTHYECKO#, U MPodecCHOHATLHOMI, TO
€CTh YPOBHS BJIAZICHUA HCO6XOI[I/IMI)IMI/I 3HaHUAMU, YMCHUAMHA U HABbIKAMU, HeO6XO}:[I/IMI)IMI/I JJI HOHHOHCHHOﬁ Tpyao-
BOii akTUBHOCTH). [IpodeccroHanbHas corranu3alys siBISIETCS] HEOThEMIIEMOM YacThIO XKHU3HU JIMIHOCTH, HAYHUHAS CO
HIKOJILHOT'O — BILIOTh JI0 IEHCHOHHOTO Bo3pacta. Ho B HEKOTOPbIE MEPUO/IbI XKHU3HU OHA UMEET CBOMCTBO aKTYaU3UPO-
BaThCsl, IPHOOpETaTh OOJBIUIYIO 3HAYUMOCTh, Ye€M paHbliie. IMEHHO Meproj OT OKOHYAaHUs DakaiaBpaTa 10 MOCTYILIe-
HUSI B MArUCTPATypy SIBJSIETCS MEPBBIM MEPEIOMHBIM MOMEHTOM B MPO(GECCHOHATBHON KU3HU (COIMAIU3AINN) CTY-
JICHTAa, BeJlb MIMEHHO B 9TO BPEMsI OH JOJDKCH PEIIUTh: UATH paboTaTh WK MPOAOIDKATh O0YYEHHE B MArucTparype u
HAYUHATH HOBBIU MyTh CBOEH NpO(eCCHOHANBHOM COLUANM3aIIUH, COCTOSIIMI 13 BBIIICOMUCAHHBIX CTAIHA.

Knrouesvte cnosa: coumanusainys, npoQecCHOHaIbHAS COLHANU3AIMS, CTYACHTBI MArucTpaTypbl, MPodeccuo-
HallbHasl HAMPaBICHHOCTb, MPOPECCHOHATIBHOE pa3BUTHE, TPOPECCHOHANIbHAs aanTaius, Ipo(eccCuoHaIbHOE CTaHOB-
JICHUE.
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