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PERSONAL AND PROFESSIONAL COMPONENT OF
PRIMARY SCHOOL TEACHERS’ SOCIAL COMPETENCE:
ITS DEVELOPMENT IN POSTGRADUATE EDUCATION

The importance of the issue results from socio-economic challenges, European integration changes, the increasing
role of the individual in social processes, the significance of individual social and professional skills and abilities asso-
ciated with the permanent reforms in education, including primary education, lack of social competence-based pro-
grams for future primary school teachers in higher educational institutions, dominance of active teachers who entered
the stage of professional development which can be called “conservation” and thus, require continuous training and
skills improvement. The goal of the article is to highlight the results concerning one of the six components of primary
school teachers’ social competence, namely, personal and professional component in the process of postgraduate edu-
cation, showing extensive potential of the system described to create appropriate facilities. It has been found out that
the development of various components is unbalanced. It has been proved that there is positive dynamics of output and
outcomes concerning the levels of the development of personal and professional component of social competence of the
participants in the experimental group compared to those in the control group. The comparison of generalized arithme-
tic average results of the groups demonstrates substantial differences and points to the significant changes that oc-
curred during the formative stage of pedagogical experiment, and thus proves the postgraduate education potential to
create appropriate conditions for sustainable development.

Keywords: social competence, personal and professional component, primary school teacher, the system of post-
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Introduction

The personality of a teacher, his/her outlook, culture,
spiritual and moral character, professionalism are the
most disputable issues in any period of social develop-
ment due to the crucial role of the individual in social
progress in general and teachers in particular. These is-
sues have been in the focus of both foreign and Ukrainian
scientists’ attention. Among the recent researches under
consideration the following authors should be mentioned:
S. Honcharenko [1], M. Doctorovych [2], V. Kudin [4],
O. Savchenko [11], V. Sukhomlynsky [13, p.455] and
others. Despite numerous research attempts the problem
remains relevant because, as V. Sukhomlynsky pointed
out, a teacher is a person who on behalf of the people
have daily access to the most valuable national wealth —
soul, mind, thoughts and feelings of a child and contrib-
utes to the most significant public creation — a human
being [13, p. 455]. A teacher provides student’s involve-
ment into society, his or her social roles performance,
harmonization of his or her own «Ego» with the interests
of others, formation of social relations that meet a variety
of needs (spiritual and physical), etc. Thus, this is in ref-
erence to social competence. Accordingly, a teacher must
have a system of complex social skills to provide interac-
tion of individual, group and state entities, typical behav-
ior scenarios in social situations, a wide range of social
roles to achieve positive personal and social outcome, that
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is to be socially competent.

It should be noted that the abovementioned is the
priority of a new Ukrainian school conception. Among
the ten competencies that modern pupils must acquire, we
have singled out social competency as the ability to coop-
erate successfully, to prevent and resolve conflicts and
reach compromises. The framework of the new Ukrainian
school involves nine components relating to the new
competency-based education content and schools struc-
ture aimed at successful fulfillment of a competent indi-
vidual in social and private life; creation of a modern
educational environment to ensure the necessary condi-
tions, tools, learning technology for students, teachers and
parents in school and out-of-school activity; child-
centrism, that is focus on the needs of the student in the
educational process; partnership pedagogy; a motivated
teacher given the right for freedom of creative activity,
who can develop professionally, etc. [7].

These days, a teacher, who is a specialist “with the
appropriate professional psychological and pedagogical
education, providing training and fulfilling educational
work at secondary schools” [1, p. 86] cannot be considered
a top-ranked specialist. A teacher should try to avoid the
role of teacher-dictator or teacher-mentor who works by
repeating the expressed ideas, learning by heart of what
they say, expecting the answers they taught to give, etc. A
teacher has to master the role of so called “teacher-guide-
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conductor” (being a “sculptor” to a certain extent, who
seeks and develops unique students’ qualities, stimulates
them to get knowledge and be aware of scientific
knowledge foundations, inspires them with the desire to
cognize new ideas) and, on the other hand, the role of so
called “teacher-plant selection breeder” (who helps to
strengthen natural instincts and abilities, cautiously imparts
high spiritual and moral qualities, directs them for maxi-
mum disclosure and strengthening of natural talents)
[4, p. 61] in the changing social and economic conditions
of the environment, lack of social competence-orientated
programs for future primary school teachers in higher edu-
cation, active teachers’ age profile (about 65% of teachers
are with the 20 year working experience or even longer,
and there is an annual tendency of increasing), most of
those teachers can be characterized as those who entered
the stage of professional development “preservation” (aged
45-64 with the desire to maintain the status) and “decrease”
(departure from professional life) [18].

We share the opinion of P.Khobzei, V. Kremen,
0. Savchenko on the need for training, retraining and ad-
vanced training of teachers, which are factors of influence
on the quality of teachers’ education [3; 11; 14] as it is of
utmost importance to help teachers change their methods of
work and adapt to modern requirements [3]. Taking these
views into consideration, we share the opinion of
P. Khobzei [14] who states that teachers’ retraining is one
of the challenges. It can be explained by the fact that they
have stereotypical patterns of thinking and the process of
professional burnout can be also observed. Low salaries
paid to teachers hardly ever motivate (there have been
certain changes recently, but insufficient enough to bring
positive results in this sphere), teacher’s salary is signifi-
cantly lower than the average for all types of economic
activity, taking into account rising inflation and war state
(along with Israel, it is the lowest in the world; e.g. for
comparison, in Poland - $800, Turkey - $1000, in Germany
— more than 2500 euros, etc. granting rather high require-
ments) [8]. Along with the need to modernize, improve
general and professional teacher’s erudition, his or her
efficiency, the development of human culture, moral and
spiritual values, social activity and teacher’s responsibility
are of great importance. Thus, the development of social
competence in postgraduate education that can quickly and
flexibly respond to social changes, with all the necessary
tools to create the appropriate conditions is quite relevant.

Primary school teachers’ social competence (SC) is
represented as an “umbrella” structure. In such a construc-
tion the social component is considered as a stable orienta-
tion for cooperation, harmonious, fair agreement of inter-
ests permeating all the spheres of life, individualization,
special form of various social relations. It consists of six
components which are as follows: motivation and value,
cognitive, activity, operational, personal and professional,
reflexive. Given the fact that the volume of the scientific
paper does not allow us to present a detailed analysis of
each of the components, we have decided to focus on per-
sonal and professional one. It reflects the requirements for
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the proprium of personality (values, features of conscious-
ness, characteristic of a particular person corresponding the
convictions of an adult), seven aspects revealed in the suc-
cessive stages of personality formation (according to
G. Allport) [15], social responsibility to the country, socie-
ty, parents, children, personal activity, emotional stability,
tolerance, strong-willed control, empathy, sociability (the
property of an individual, characterizing the extent of his or
her inclusion into social micro-environment based on a
combination of ability and the need to establish interper-
sonal contacts) in forming junior schoolchildren’s SC, self-
confidence, and adequate self-esteem. Personal and profes-
sional component is also reflected in the development of
younger student’s proprium, in the formation of his or her
responsibility on the basis of social, spiritual, moral, and
economic choice of self, manifested in the ability to
demonstrate an attractive personal role model of positive
social and spiritual values in educational activities. This
component is regarded as a two-dimensional entity having
two constituents (emotional, professional). The first one
describes the capacity for empathy; the second one — pro-
fessional orientation of the individual.

The aim of the paper is to demonstrate the develop-
ment results of the personal and professional component
of primary school teacher’s social competence in post-
graduate educational process.

The following tasks should be solved:

1. To highlight the development of the personal and pro-
fessional component of elementary school teacher’s social
competence at the ascertaining and control stages of the peda-
gogical experiment (using the previously developed criterion-
level toolkit), the experiment procedure.

2. On the basis of the obtained results to prove the wide
possibilities of the system of postgraduate pedagogical educa-
tion in order to create the necessary conditions.

Research Methods

In order to single out the first (emotional) constituent of
the personal component, a method of testing was used, name-
ly “Determination of Empathy Levels Inventory” by
L. Mitina (hereinafter “DM #9” — diagnostic method 9)
[6, p. 51]. The respondents were asked to comment on 36
statements, attributing the following numbers to the com-
ments: “I do not know” - 0, “no, never” - 1, “sometimes” -
2, “often” - 3, “almost always” - 4, “yes, always” - 5. The
statements concerned the needs, interests of the respond-
ents with respect to the subject of reading, musical pro-
grams, painting, criticism, their emotional perception, atti-
tude towards animals in childhood and to date, observation
of their behavior, attitude towards parents, children, sick,
elderly people, people who got into difficult, conflict situa-
tions, their own and other people’s successes and failures,
reflections on the relationship between small, older children
and parents, younger children and peers, friends, and oth-
ers, etc. Evaluation of the data was performed according to
the following scale: high level — 82-90 points; sufficient
level — 63-81 points; middle level — 37-62 points; low level
— 36 points and fewer than 36 points, data evaluation was
followed by the determination of average total test result
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for each group.

In order to evaluate the second (professional) con-
stituent of personal-professional component of Primary
school teacher’s SC the questionnaire “Assessment of
Teacher’s Professional Orientation” was applied (the
method suggested by Ye. Rogov, hereinafter “DM #10” —
diagnostic method 10) [10]. It included the identification
of such personality traits as: 1) sociability; 2) self-
discipline; 3) focus on subjects. The respondents assessed
typical or atypical character of their behavior according to
each of these three factors, and then we calculated the
initial score obtained by each of them, identified the level
of their professional orientation development. The evalua-
tion of data for each of the three factors was made accord-
ing to the following scale: high level — 9-10 points; suffi-
cient level — 7-8 points; middle level — 5-6 points; low
level — 3-4 points, data evaluation was followed by the
determination of average total test result for the control
and experimental groups.

The method of simulation is used to develop a scien-
tific and technological system and a structural and func-
tional model of the complex prolonged development of
elementary school teachers’ SC in the system of postgradu-
ate pedagogical education (SPPE), in particular, its person-
al-professional stage, aim, tasks, forms, methods of which
are aimed at the development of the SC at the level of per-
sonal and professional component.

We have introduced some pedagogical measures (in
experimental group) in the postgraduate process (formal,
non-formal, informal) which is an integrated five-year
long-term development of each component (including
personal-professional) of SC in the system of postgraduate
pedagogical education (hereinafter referred to as SPPE).
They are focused on the growth of its effectiveness, spe-
cially created and tracked organizational and pedagogical
conditions. The effectiveness of the above-mentioned sys-
tem was verified in the educational process of six institutes
and the twelve educational institutions (Odessa and Kryvii
Rih). The observation of the process has made it possible to
determine the relationship between the developed and
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theoretically grounded system of pedagogical measures and
the result of pedagogical influence of SPPE on the devel-
opment of the phenomenon under study.

The results on the person-professional component
were processed using mathematical and statistical methods;
the analysis of the effectiveness of the system of measures
(analysis, synthesis, comparison, generalization, induction,
deduction), aimed at solving scientific problem and elimi-
nating contradictions, presenting the course and the results
of research work was carried out.

The total number of participants in the ascertaining
stage of pedagogical experiment was 649 primary school
teachers. The control group (CG) was represented by 584
teachers, experimental group (EG) — by 65. Based on these
initial tests data (DM #9) [6, c. 51]) we estimated total
amount of points scored by each of the teachers, deter-
mined the level of their empathy development. According
to the test scores all the respondents of the CG and EG
were broken up into four level groups.

Research Results

The personal and professional component of SC re-
flects the ability of the teacher to create comfortable socio-
psychological conditions for the self-realization of the
students in the process of mastering practical components
of educational branches and social activities.

Its first (emotional) constituent of the personal com-
ponent aims to balance interpersonal relations between all
participants of the educational process — teacher and stu-
dents, their parents, between the members of the teaching
staff of an educational institution (administration and
colleagues). Developed empathy affects teacher’s behav-
ior and makes it socially conditioned, providing success
in education of children.

Thus, it was found out that only a small number of
participants in CG (3.4%) and EG (1.5%) showed a high
level of empathic development, as indicated according to
specified groups: sufficient level — 15.8% and 23.1%;
middle level — 79.8% and 72.3%; low level 1% and 3.1%.
The results are presented in Table 1.

Table 1.

Levels of Development of the First (Emotional) Constituent of Personal and Professional Component of Prima-
ry School Teachers’ Social Competence at the Ascertaining Stage of Pedagogical Experiment, % (P> 0,05)

Levels High Sufficient Middle Low
Group CG EG CG EG CG EG CG EG
DM #9 3.4 15 15.8 23.1 79.8 72.3 1 3.1

The second (professional) constituent of personal
and professional component of primary school teacher’s
social competence refers to his or her professional focus.
The results of its evaluation according to DM #10 ques-
tionnaire [10] are as follows. It was found out that 2.1% of
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the respondents in the CG are highly communicative, there
were no such respondents in the EG; sufficient level was
demonstrated by 20.5% respondents in the CG and 20% in
the EG; middle level — 43.2% and 44.6% — respectively;
low —33.6% and 30.8% respectively (Table. 2, line 1).
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Table 2.

Levels of Development of the Second (Professional) Constituent of Personal and Professional Component of
Primary School Teachers’ Social Competence at the Ascertaining Stage of Pedagogical Experiment, % (P> 0,05)

Levels High Sufficient Middle Low
Group CG EG CG EG CG EG CG EG
1 2.7 4.6 20.5 20 43.2 44.6 33.6 30.8
=9 |2 2.1 - 18.5 15.4 42.8 35.4 36.6 49.2
O3 [3 6.2 9.2 14.4 21.6 38.3 32.3 41 36.9
Mean values 3.7 4.6 17.8 19 41.4 37.4 37.1 39

So, despite the fact that in their professional activity
teachers constantly have to communicate with students,
their parents, peers, school administration, etc., % re-
spondents due to communication overload tend to avoid it
or not to show interest, that can indicate the first signs of
burnout (emotional exhaustion), therefore such primary
school teachers are almost unable to realize high commu-
nicative function on the basis of generally accepted social
and pedagogical requirements.

According to the survey aimed at identifying such
properties as self-discipline, we have found out that only
2.1% of the teachers of the CG had a high level of such
characteristics; and the respondents in the EG have not
demonstrated the high level. The sufficient level has been
found in 18.5% of the respondents in the CG and 15.4%
in the EG; average level — 42.8% and 35.4% respectively;
low level — 36.6% and 49.2% respectively (Table 2, line
2).

Analyzing the research outcomes, it should be noted
that most elementary school teachers do not show signifi-
cant desire to intensify their professional activities. Very
often, when they experience difficulties, they cannot do
their best to realize certain functions, such as executive,
mobilizing or organizing. This is the second indicator of
emotional burnout. Incidentally, the case can be explained

by the age of the teaching staff.

Regarding the focus on the subjects, it has been de-
termined that only 6.2% of teachers in the CG and 9.2% in
the EG show a high level of the maturity of such character-
istics; sufficient level — 14.4% and 21.6% respectively;
average level — 38.3% and 32.3% respectively; low level —
41% and 36.9% respectively (Table. 2, line 3), therefore, a
great number of teachers show no significant interest in
their professional activities, they are usually unable to
implement constructive, methodical, educational and orien-
tation professional functions. It results in the third feature —
personal burnout. In this case we note the third indicator of
burnout - personal burnout. This set of burnout indicators is
aggravated with stressful situations due to the existing
military conflict and related economic problems. General-
ized data that reflect the development of the second (pro-
fessional) constituent of personal and professional compo-
nent of teachers’ social competence are presented in Table
2 (line 3).

Combined results of the development of personal and
professional component of primary school teachers’ social
competence at the ascertaining stage of pedagogical exper-
iment (according to four previous surveys) are set out in
Table 3.

Table 3.

Levels of Development of Personal and Professional Component of Primary School Teachers’
Social Competence at the Ascertaining Stage of Pedagogical Experiment, % (P> 0,05)

Levels High Sufficient Middle Low

Group CG EG CG EG CG EG CG EG
DM #9 3.4 15 15.8 23.1 79.8 72.3 1.0 3.1
DM #10 3.7 4.6 17.8 19 41.4 37.4 37.1 39
Mean values 3.5 3.1 16.8 21 60.6 54.9 19.1 21

Determining the average index, magnitude of error
and quadratic deviation, calculation of Student’s t-test on
the basis of generally accepted formula for independent
samples has made it possible to establish the relationship
between the arithmetic mean of the values of the control
and experimental groups. If the resulting value of t-test
does not exceed the threshold value (according to the ta-
ble), the hypothesis of equality of the initial results proves
correct. If a found criterion index exceeded the tabular, the
null hypothesis of equality of the two arithmetic variables
CG and EG is rejected, and the difference is considered
statistically significant at the significance level a = 0.05.
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Checking the data authenticity allowed to note the lack of
significant differences between the arithmetic mean of the
values in the CG and EG (t-calc. (1.39) <t-table. (1.96)).
It demonstrated their homogeneity (P> 0.05). Thus, the
homogeneity of their composition is confirmed by the
indices of the six components of social competence, in-
cluding personality-professional, registered in the groups
(t-factor (1.32) <t-tabl. (1.96); P> 0.05).

The results showed a significant social need for social-
ly competent primary school teachers, the relevance of this
phenomenon for the teacher, the development of his or her
social and professional abilities in the formation of younger
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student’s SC. It was also found out that the development of
various components is unbalanced (the lowest results for
the levels were stated regarding the cognitive and person-
ality-professional components) (Table 4). And it has be-
come the basis for continuing the pedagogical experiment.
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It also stresses the importance of the need for special
attention to the choice of means of influence, the creation
of organizational and pedagogical measures in SPPE
requires prolonged experimental verification.

Table 4.

Combined Results of the Development of Primary School Teacher’s Social
Competence concerning Cognitive Component (CC) and Personal-Professional Component (PPC)
at the Ascertaining Stage of Pedagogical Experiment (Representing Six-Component Structure), %

Level High Sufficient Middle Low

Group CG EG CG EG CG EG CG EG
CC - 3.1 8.6 6.2 46.2 44.6 45.2 46.1
PPC 3.5 3.1 16.8 21 60.6 54.9 19.1 21

Note: 1. CC — Cognitive Component, PPC — Personal-professional Component of Primary School Teacher’s Social Competence.

2. (t-calc. (2,71) > t-table. (1,96) ); P <0,05.

Discussion

The content of the formative stage of the pedagogical
experiment was based also on the data obtained, in partic-
ular, on the development of the personal and professional
component of the phenomenon under study. These results
actualized the need for the use of burnout diagnostics in
the process of our research and during the break periods,
the subsequent mandatory involvement in various train-
ings, the use of self-regulation techniques for effective
“resetting’ of stress, and the restoration of work capacity,
which is taken into account, given that the syndrome can
be collapsed at any stage, but the first stage is the most
“favorable”.

Here is one of the exercises, a game to avoid emo-
tional burnout, identification of existing behavior and
thinking stereotypes: “At home I often...”, At school I
often...” or “At home I never ....”, “At school I never ....”.
A teacher divides a sheet of paper into two columns and
composes two lists of characteristics, traits, attitudes,
associations, actions (as many as possible). The state-
ments were analyzed according to the parameters of simi-
larity, dissimilarity, opposite or common patterns, traits
qualities in different situations; lack of common features;
teachers answer the questions: “Which list was easier to
make, which one is longer?”, “What do you think con-
cerning significant differences in two lists?” and so on.
Discussions in the form of pedagogical game as debate
(public dispute in order to develop new knowledge and
beliefs, the deepening of understanding of new theoretical
positions, overcoming false judgments, correction and
refinement of conventional notions of teachers’ skills and
enabling them to express their thoughts logically, enrich
their own opinions with educational theory to analyses
and compare different views, the ability to find evidence
and reinforce their conclusions and communication. Re-
laxed, friendly relations between the group members gave
them a new opportunity to look at the situation from an-
other point of view, to consider the possible ways and
means of preventing further emotional burnout. Similar in
essence, is a method of “T-chart”, which was used at
creative group workshops to identify positive and nega-
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tive actions and phenomena, in the formation of younger
students’ social competence in particular.

The psychological stress of the teacher is also taken
into account, which is further complicated by the social
situation in the country. That is why during the classes
one of the goals is the creation of psychologically com-
fortable working conditions based on spiritual interaction,
social partnership, co-creation (which is also important in
the context of the Concept of the new Ukrainian school).
In order to implement abovementioned into real-life prac-
tices, we suggest social reflection, pauses of psychologi-
cal relaxation (observing prepared presentations, video
clips, which contributed to psychological, emotional re-
laxation, opening of spiritual characteristics). In the
presentations they used associative photos, often humor-
ous, which, in combination with the awakening of the
emotional sphere, contributed to the understanding of
complex scientific ideas. The motivation of teachers to
create the same product was successful: the audience
revealed their creative potential, demonstrated under-
standing of the topic under study. They understood the
benefits of the media product they produced for both the
creative group and directly for the educational process of
elementary schools, extracurricular activities, and the
development of junior schoolchildren. Satisfaction of the
personal social and professional needs of teachers in psy-
chological support, gaining social and psychological
competence, skills of psychological self-support under
conditions of crisis (many teachers have their relatives in
the area of antiterrorist operation, there are families with
wounded or dead members), support of children and their
parents was carried out during meetings with the crisis
psychologist, acquainting the students with the concept of
“psychological crisis”, its three types (crisis of develop-
ment, loss, traumatic crisis), reasons for its occurrence
and four consecutive stages of development. Teachers had
an opportunity to learn how to distinguish signs of ap-
proaching crisis, its irresolution, complex symptoms of
grief, to learn about the possibilities of psychological
services in solving urgent and long-term problems vital to
life, new directions in psychological practices, aimed at
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normalizing the mental state of people who suffered from
the impact of natural or man-made disasters. Psycholo-
gist’s advice on changes, instructions to the peaceful
population during the information warfare were dis-
cussed. The main accent was placed on the idea that any
war would end, and therefore, one must always remain a
human being. At the practical lesson, the students consid-
ered a problematic issue about the advantages of psycho-
therapy; they became familiar with strategies for con-
structive stress relief, such as relaxation, balance of de-
sires and opportunities, self-control, time management,
relationships with people, help and support, reflexothera-
py in periods of stress, depression; proper nutrition, exer-
cises. Advice on the ways of assistance and self-
assistance during crisis, stressful situations, negative
emotional states, involving the techniques of speaking,
writing letters, helping others, dreaming, making gifts,
etc. were considered rather helpful. Exercise “Air bal-
loons”, relaxation techniques, self-massage, visualization
of self-persuasion became useful in getting rid of the
usual stress reactions, calm perception of situations that
usually cause stress. This became an additional motiva-
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tion for the teachers’ self-development, a manifestation of
the formation of a reflexive environment. Feedback from
listeners on the basis of survey results, interviews, ques-
tionnaires confirmed qualitative shifts in the development
of the SC when they mastered the knowledge and ob-
tained skills in class and in the process of self-education
through on-line libraries, chats, video chats, video confer-
ences, etc., study of methodological materials, prepared
by teachers for each lesson, application of skills acquired
in the practice of teaching and social activities. All this
provided for the complexity and sustainability of the
development of the SC. An important role in this was
played by pedagogical technologies and conditions, the
characteristics of which require special attention in sepa-
rate publications.

For a better understanding of the course of the exper-
iment, we characterize the personality-professional stage
of the structural and functional model of the complex
prolonged development in relation to the personality-
professional component of the SC of the elementary
school teacher in SPPE (Table 5).

Table 5.

Personal-Professional Stage of the Structural and Functional Model of the
Complex Prolonged Development in Relation to the Personal-Professional
Component of Social Competence in the System of Postgraduate Pedagogical Education

The content of the stage

Aim

The development of SC, disclosure of the potential of the teacher’s personality, social orientation of
the system of motives and values

Tasks

Disclosure of internal self-identification of teachers (personal, social-professional identity). Self-
cognition (purpose in life and profession, resources and opportunities for its realization, my mission on
earth, the position of goodness, love, freedom and responsibility, stability in standard and non-standard
situations, personal involvement in the profession (l-professional values). Orientation on self-
inducement for further social and professional development

Forms

Common forms (lectures: discussions, presentations, problems solutions, interactive, trainings, educational
and educational games, consultations, conferences, chat rooms and on-line, creative papers defence) and
specific (work in discussion, creative, subject microgroups with socially oriented topics, psycho-thrills,
psychotrainings, media conferences, media forums, elements of research, etc.

Methods

Portfolio method, social and educational situations method, art-pedagogical technologies, art therapy,
fairy-tale therapy, teaching and educational games, methods of creative development, personal devel-
opment trainings, methods of associations and tendencies, a side view, a change in the system of val-
ues, situational tasks, autotraining, relaxation

Results

The development of the SC at the level of personal component: the individual style of social and peda-
gogical activity, the maximum use of their own internal resources and possibilities of the environment
for the further development of mechanisms of adaptation self-development, self-regulation, self-
realization

It should be noted that the above described model in
accordance with the vision of the SC as a generalization
concept for a set of competencies that are reflected in the
directions of its activity made it possible to set up in the
postgraduate process the activity on the development of
the personal-professional component. It enables to present
its prolongation and elements step by step, level by level,
and at the same time in an integrated way, starting from
the planned courses (regarding attestation).

So, let us highlight the measures planned by the
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structural-functional model of the complex prolonged
development of social competence of elementary school
teachers in SPPE, namely, the personal-professional
stage.

In the process of interaction during lectures, in prac-
tical interaction in relation to the problematic themes
“Social Competence of the Elementary School Teacher as
a Condition for the Introduction of Innovative Technolo-
gies in the Educational Process of the Ministry of Educa-
tion and Science”, “Pedagogical Skills of Elementary
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School Teacher”, “Media Education” (2 academic hours
of lectures and practical classes), etc. teachers had the
opportunity to renew (get new) knowledge about social
competence, including its personal-professional compo-
nent, characteristics and stages of development of the
personality of a modern teacher, his or her professional-
ism, skills, competence, etc.

The selection of teaching methods was based on psy-
chological achievements in terms of: supporting the per-
sonality in the learning process, the regularities and styles
of learning in the group, the perception of information by
the person (according to P. Honey and A. Mumford [16]);
five types of socio-cultural information (according to
V. Lugowyi) [5, p.11], types of intelligence (abstract,
concrete, social, emotional), individual characteristics,
group dynamics [9], structural components of personality,
role-based concept (J. Mead, R. Linton T. Parsons, etc.
[17]), three-level hierarchical system of social role, five
main characteristics of the role of a person (emotionality,
way of receiving, scale, formalization, motivation), dis-
closure of their content in accordance with social and
professional activities. Each practical training in the post-
graduate process contained experience, observation and
reflection, the formation of abstract concepts and general-
izations, the verification of the results of the operation of
these concepts in new conditions and situations (stages by
K. Levin) [16], namely, training was based on the princi-
ple of a spiral.

In order to develop personal and professional com-
ponent of the SC in accordance with the model the ability
to socially fill the knowledge of subjects with the invari-
ant, variation part of the curriculum of the elementary
school, apply socially oriented knowledge, constantly
master these skills improving them in the competition
were worked out. Observing others in situations that are
specially created and socially enriched, teaching others,
self-learning made it possible to act in different roles (a
teacher, a student, a market participant involved in legal,
political, social and other relationships) contributed to
mutual spiritual enrichment in the team, exchange of
professional, social and life experiences.

Self-confidence enhancements (J. Porsche,
J. Niederer) as a means of verbal support, recognition for
achievements, matching of competencies to the level of
training, adjustment through poetry, quotations, examples,
provision of the necessary resources for achieving goals,
organization of mutual support in the group [12], as well
as trainings on psychological support in socially disor-
ganized environment were considered to be appropriate
and efficient.

Focusing on the experience of a teacher as a source
of teaching, a teacher in the natural and specially created
post-graduate process situations, facilitated the identifica-
tion, use of social, life, and pedagogical experience (posi-
tive / negative), connection with the educational process.
This approach was a model for developing the skills of
the teachers themselves to focus on the social experience
of students, to include it in the content of various subjects,
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specific learning tasks with a well-known baggage of
social experience, to encourage students to exchange
social experience regarding the content of educational
tasks, events taking place in the society, use it to ensure
motivation for learning regarding the social needs of
students, the choice of a relevant direction of educational
work in a particular situation, to treat any experience as a
way of social enrichment, to find time to help schoolchil-
dren learn and apply their skills.

Taking into account the fact that the teacher’s ability
to create favorable socio-psychological conditions for
students’ personality self-realization characterizes the
personal-professional component, the elements of the
model of the development process of the SC were the
skills that could ensure the success of this activity, name-
ly: to encourage team work and cooperation; to show
ethical behavior and honesty in relationships; give clear
instructions; have and demonstrate a sense of humor;
avoid protective behavior; treat students with dignity and
respect, recognize their individual abilities; use time ef-
fectively, providing additional value of time spent in
class, use personally oriented, individual and environmen-
tal approaches, set up feedback. That is why special
measures were used to develop skills to plan educational
objectives regarding the areas of immediate development,
individual characteristics, own pace of development of
every student, to determine their individual characteris-
tics, to use the latter for the implementation of educational
tasks, the choice of forms of study (work in small groups,
work in pairs, etc.), decision-making in relation to educa-
tional tasks based on the recommendations of the
Ocurricula, as well as own observations on children and
their assessment, the use of surveillance to track individu-
al progress of every student in planning the expected
results of the educational environment, social environ-
ment fundraising aimed at fostering SC of primary
schoolchildren.

The model is also aimed at developing the ability to
create a learning environment free of prejudices and ste-
reotypes, focused on the values and principles of democ-
racy, the structure of civil society, the rules of law. The
attention was also paid to the importance (in the context
of decentralization of the state) of understanding of the
type of socio-cultural situation where an educational insti-
tution is located, the ability of teachers to attract resources
of the socio-cultural environment, the impact on “restora-
tion of their health”, the use of media resources, the use of
elements of research activities as manifestation of creativ-
ity. Teachers learned to model a pedagogical process
oriented towards education for social justice; design a
sense of understanding and forgiveness if an incident
occurs; encourage recognition of the diversity of every
member of the team, respect, tolerant methods of deci-
sion-making; create conditions and motivate students for
their conscious choice in school life, society, which ac-
cordingly initiated the conditions for the development of
responsibility for the choice made; take into account the
contribution of every student in joint matters, in particular
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social content, to stimulate cooperative learning, in which
the students are taught on the basis of cooperation and
self-management. Teachers developed their skills of de-
fining a common social purpose of learning, the content
of group work, drawing up plans; simulation of active
participation of everyone in the group work, self-
management and communication of students, their mutual
evaluation, constructive feedback. All these skills are the
components of the model (reflected in the structure, aim,
tasks, extensive system of classes, predominance of prac-
tical, training forms of work).

Given the understanding of social competence as the
adequacy and efficiency of solving various problem social
situations, the process of the development of teachers SC
in the SPPE became problematic, followed by interdisci-
plinary modules in the joint activity of teachers and stu-
dents with the active participation of the latter. Introduc-
tion of prolonged forms of support (information, counsel-
ing during the course of training, in the intercourse peri-
od, as well as the permanent updating of the teaching
materials of lectures, creative groups, seminars (conduct-
ed for five years continuously), free access to them (Inter-
net resources of the institute such as ZapoWiki, blogs of
the Department of Innovative Educational Technologies,
teachers who worked in this field, laboratories on the
issue of introducing socio-cultural approach) at the begin-
ning of education, in its process, on mastering the materi-
al, as well as self-study as an opportunity for teachers to
choose forms of study, the level of complexity of tasks
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are characteristic of the updated model of the develop-
ment of the elementary school teachers’ SC.

It is noteworthy that the post-graduate process of the
development of the personal-professional component of
the SC is influenced by the peculiarities of its structure,
taking into account the results of the students’ reflection
on the results of the previous operational-technological
stage.

Effectiveness of the influence of the chosen peda-
gogical factors on the development of each of the compo-
nents of teacher’s SC was verified during the control
phase of the pedagogical experiment. All in all, 181 par-
ticipants took part in the experiment (116 teachers com-
prised control groups and 65 teachers - experimental
groups). The level of the development of personal-
professional component was evaluated accordingly to
both of its constituents. The test results (DM #9) [5] con-
cerning the development of the first (emotional) constitu-
ent show that only a small number of participants in CG
(4.3%) and EG (10.8%) demonstrate a high level of em-
pathic development, as indicated according to specified
groups: sufficient level — 23.3% and 26.1%; middle level
— 72.4% and 63.1%. We should emphasize that no cases
of low level have been found. The comparison of the
research data concerning the development of the first
(emotional) constituent of personal and professional com-
ponent of primary school teachers’ SC in CG and EG
showed their significant difference (P<0,05) in favor of
the latter (Table 6).

Table 6.

Levels of Development of the First (Emotional) Constituent of Personal and Professional Component of Prima-
ry School Teachers’ Social Competence at the Ascertaining Stage of Pedagogical Experiment, % (P> 0,05)

Levels High Sufficient Middle Low
Group CG EG CG EG CG EG CG EG
DM #9 4.3 10.8 23.3 26.1 72.4 63.1 - -

Comparing the initial and final results of the devel-
opment of the first (emotional) constituent of personal and
professional component in the CG and the EG allows us
to note their positive dynamics in the EG (respectively
1.5% and 10.8% — high level, 23.1% and 26.1% — suffi-
cient, 72.3% and 63.1% — middle, 3.1% and 0% — low),
while in the CG there was only a slight tendency to im-
provement (respectively 3.4% and 4.3% — high level,
15.8% and 23.3% — sufficient, 79.8% and 72.4% — mid-
dle, 1% and 0% — low).

In order to determine the maturity of the second
(professional) constituent of personal social competence
questionnaire DM #10 [10] was used. Based on the survey
results for each of the three factors (sociability, self-
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discipline, focus on subjects) that characterize the profes-
sional component of the personal component we deter-
mined 2.6% of the CG and 12.3% of the EG respondents
to have high level of development of sociability; suffi-
cient level was demonstrated by 25.9% and 41.5% respec-
tively; average by 43.1% and 35.4% respectively; low by
28.4% and 10.8% respectively. Comparing the results in
the CG and the EG concerning sociability development,
which is one of the factors of the development of the
second (professional) constituent of personal and profes-
sional component of SC demonstrated their significant
difference in favor of the latter (P <0,05), as reflected in
Table 7 (line 1).
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Table 7.

Levels of the Development of the Second (Professional) Constituent of Personal and Professional Primary
School Teachers’ Social Competence at the Control Stage of Pedagogical Experiment, % (P <0,05)

Levels High Sufficient Middle Low
Group CG EG CG EG CG EG CG EG
1 2.6 123 25.9 415 43.1 35.4 28.4 10.8
Zd 2 3.4 10.8 18.2 416 56 27.7 22.4 19.9
3 8.6 6.2 181 32.3 40.5 46.1 32.8 15.4
Mean values 4.9 9.8 20.7 38.4 46.5 36.4 27.9 15.4

Monitoring sociability dynamics of primary school
teachers during the pedagogical experiment in EG, we
should note positive changes between the initial and final
results (4.6% and 12.3% — high level, 20% and 41.5% —
sufficient; 44.6% and 35.4% — middle, 30.8% and 10.8%
— low). The participants of the CG demonstrated a slight
change between output and input results, slower devel-
opment (2.7% and 2.6% — high level, 20.5% and 25.9% —
sufficient, 43.2% and 43.1% — middle, 33.6% and 28.4%
— low, respectively).

As for self-discipline, the control experimental stage
showed the following results: high level — 3.4% of the CG
and 10.8% of the EG; sufficient — 18.2% and 41.6% re-
spectively; middle — 56% of respondents of the CG and
27.7% respectively; low — 22.4% and 19.9%, respectively.

The comparison of the results in the CG and the EG
at the control stage concerning the development of teach-
ers’ self-discipline, which is one of the factors of the
development of the second (professional) constituent of
personal and professional component of social compe-
tence, showed significant difference in favor of the latter
(P <0.05), which is demonstrated in table 7 (line 2).

The results of monitoring the dynamics of teachers’
self-discipline during the experiment in EG enables us to
note positive changes of the initial results compared to the
final (respectively 0% and 10.8% — high level, 15.4% and
41.6% — sufficient; 35.4 % and 27.7% — middle, 49.2%
and 19.9% — low). The CG demonstrated slight and slow
changes (respectively 2.1% and 3.4% — high level, 18.5%

and 18.2% —sufficient, 56% and 43.1% — middle; 36.6 %
and 22.4% —low).

The control experimental stage also demonstrated the
following results of “focus on the subjects” development:
high level — 8.6% of the CG and 6.2%; sufficient — 18.1%
and 32.3% respectively; middle — 40.5% and 46.1% in the
EG respectively; low in 32.8% and 15.4% respectively
(table 7, line 3).

Comparing the generalized results of the CG and the
EG at the control stage of pedagogical experiment consid-
ering the development of “teachers’ focus on their sub-
jects” we can note a significant difference in favor of the
latter (P <0.05), as described in Table 7 (bottom line).

Monitoring the dynamics of “teacher’s focus on sub-
jects” throughout the experiment in EG, we can note
positive changes comparing input and output results (re-
spectively 9.2% and 6.2% — high level, 21.6% and 32.3%
— sufficient; 32.3% and 46.1% — middle, 36.9% and
19.9% — low). In the CG there were slight and slow
changes, respectively 6,.2% and 8.6% — high level; 14.4%
and 18.1% — sufficient; 38.3% and 40.5% — middle; 41%
and 32.8% — low (the levels of the development of per-
sonal and professional component of teachers’ social
competence at the control stage of pedagogical experi-
ment are shown in Table 8). In EG we can observe slight
positive changes in the development of personal and pro-
fessional component that is proved by the differences
between their average values in CG and EG (T-calc.
(2.51)> t-table. (1.96)).

Table 8.
Levels of the Development of Personal and Professional Component of Primary School

Teachers’ Social Competence at the Control Stage of Pedagogical Experiment, % (P <0.05)
Levels High Sufficient Middle Low
Group CG EG CG EG CG EG CG EG
DM #9 4.3 10.8 23.3 26.1 724 63.1 - -
DM #10 4.9 9.8 20.7 38.4 46.5 36.4 27.9 15.4
Mean values 4.6 10.3 22 32.2 59.5 49.8 13.9 7.7

Comparing the initial and final results of the study
concerning the levels of the development of personal and
professional component of social competence in the CG
and the EG enables us to note positive dynamics in the
EG (respectively 3.1% and 10.3% — high level, 21% and
32.2% — sufficient, 54.9% and 49.8% — middle, 21% and
7.7% — low), while the CG there was only a tendency
towards improvement (respectively 3.5% and 4.6% — high
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level, 16.8% and 22% -—sufficient, 60.6% and 59.5% —
middle, 19.1% and 13.9% — low). The comparison of the
arithmetic average of generalized results of the CG and
the EG demonstrates their significant differences (t-calc.
(2.71)> t-table. (1.96)), indicating significant changes that
occurred in the development personal and professional
component (t-calc. = 2.51) during the formative stage of
pedagogical experiment.
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Conclusion

1. The results of the development of the personal and
professional component of primary school teachers’ SC
obtained as a result of the pedagogical experiment, are the
lowest compared to the development of other components
of SC, and confirmed the necessity of the development of
this phenomenon as a social and personal need. The sug-
gested innovative approach to the development (we de-
veloped and implemented a structural and functional
model, organizational and pedagogical measures as com-
ponents of the technology of the complex prolonged de-
velopment of primary school teachers’ social competence
in the system of postgraduate pedagogical education. The
results of the control phase, their comparison to the data
of the ascertaining stage revealed certain significant
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OCOBUCTICHO-ITPO®ECIHHU KOMIIOHEHT COIIIAJIBHOI KOMIIETEHTHOCTI
BUYUTEJIA IOYATKOBOI IKOJIM: PE3YJIbTATH PO3BUTKY Y HNICJISJIUIIIOMHINA OCBITI
AXTyaJIbHICTH IPOOJIEMH 3yMOBIJICHA COLiaJIbHO-€KOHOMIYHMMH BHKJIHMKAaMHM, €BPOIHTETpaliiHUMU 3MiHaMH, 3pOC-

TaHHSM pOJIi 0OCOOMCTOCTI B CYCHIJIBHUX Ipoliecax, i coljiansHo-TpodeciiHnX sSKocTed i 31i0HOCTel Ha Tl IepMaHeHT-
HUX pe)opMyBaHb OCBITH, 30KpeMa i II0YaTKOBOi, HEJIOCTATHHOI OPIEHTOBAHOCTI MPOrpaM ITiArOTOBKK MaiOyTHIX BUMTE-
JIiB TIOYATKOBOI LIKOJIM Y BUIMX HAaBYAJILHUX 3aKJIa/1aX Ha GOpMYBaHHS COLIaTbHOI KOMIIETEHTHOCTI, CYTTEBOTO IepeBa-
YKaHHS KUTBKOCTI TIPAIIOIOYHX YUHUTENIB, IKi YBIHIUIN Y CTafii0 MPogecifHOro pO3BUTKY «30€pEKEHHS 1 «3HIDKEHH», 1
BiZINIOBiTHO, HEOOXITHICTIO TIOCTIMHOT MEPEMiATOTOBKY W MiBUIIEHHS iXHBOT KBasTidikallii. MeToro cTaTTi € BUCBITICHHS
Pe3yIbTaTIB PO3BUTKY OJTHOTO i3 IMIECTH KOMIIOHEHTIB COIIATbHOT KOMITETEHTHOCTI BUMTEIS IMOYATKOBOI IIIKOJIM — OCOOMC-
TICHO-TIPO(ECIHHOTO y MICIAIUITIOMHOMY OCBITHROMY IPOIIECi, TOBEACHHI MIMPOKUX MOXKIIMBOCTEH IIi€l CHCTEMH MO0
CTBOPEHHSI BIATIOBIIHUX CHPHUATIMBUAX YMOB. J{JIsl JOCSATHEHHS IOCTABJIEHOT METH BUKOPUCTAHO TaKi METO/IM: TIe/IarorivHe
CIOCTEPEKEHHSI, IeJaroTiYHIA eKCIIEPUMEHT JJIs1 BU3HAYEHHSI BUXiJHOTO Ta KiHIIEBOTO PiBHIB PO3BUTKY COIIaTbHOI KOM-
MIETEHTHOCT] YYHUTEIB IMOYATKOBOI IIKOJIM 3 METOI0 BHUPILICHHS IPOOJIEMH, 3HATTS CYIIEPEUHOCTEH; aHKETYBaHHS 100
TIpeMEeTy OCIIKEHHS i ojepskaHHs iH(opMallii mpo (pakTHYHMI CTaH CHpaB; TECTyBaHHS — JUISl 3’ICYBaHHsI PiBHS COLi-
ATHHO-TICUXOJIOTYHHUX 1 COIiaTbHO-TIE/IarOTiYHIX 3HaHb YYUTEs, a TAKOXK IXHBOT BIATIOBIIHOCTI IEBHUM HOpMaM LUISIXOM
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aHaJi3y CIoco0iB BUKOHAHHSA HHU3KHU CIICIiaJbHUX CTaHIApPTH30BAaHHMX 3aBJaHb, cCaMOAaHaTi3 Ta CaMOOIIHKAa YYUTEIeM
BJIACHHX COLIAFHO-TIpOQeciitHuX 3M10HOCTEH, COIiadbHO-TIeNarorigHol Ta COLiaIbHO-TEXHOIOTIYHOI TOTOBHOCTI 10 TIiJ-
BUIIIEHHA PiBHS COIiabHOI KOMIETEHTHOCTI B MiCISIUITIOMHOMY TPOIIECi; eKCIIepTHA OIliHKa I 00’ €KTUBHOTO OIliHIO-
BaHHS 1 XapaKTePUCTUKH SIBHIIIA, SIKE BUBYAETHCS; METO/ MOJIEIIFOBAHHS — JUISl PO3POOJICHHSI CTPYKTYPHO-(YHKIIOHATBHOT
MOJIeNi, 3a JIOIOMOTOIO SIKOi YTOYHIOBAJIM CYTHICTB 1 XapaKTEepHCTHKHU JIOCIIIXKYBaHOTO TIPOLIECY; MaTeMaTH4Hi i cTaThC-
TUYHI METOJM JUISl OIPAlIOBaHHS (haKTHYHOI'O Marepiaiy JOCHIKEHHS W OLIHIOBAHHS HOTO pe3ylbTaTiB, JONOBHEHHS
SIKICHUX PEe3yJIbTaTiB HayKOBO-IOCHIIHOT po0OTH KibKicCHMMH. OTIMCaHO JIesiKi i3 3aX0/IiB 1010 MiJBUIICHHS e(heKTHBHO-
CTi PO3BUTKY COLIAJIbHOI KOMIIETEHTHOCTI Y KOMIUIEKCHOMY ITPOJIOHTOBAaHOMY IIPOLIECI YIIPOJIOBX ITATH POKIB y (opma-
JbHIHM, HepopManbHI Ta iHGOpMalbHIi OCBiTi. BUsBIEHO HEPIBHOMIPHICTH PO3BUTKY Pi3HMX KOMIIOHEHTIB, TIO3UTHBHY
JIMHAMIKY BUXITHUX 1 KiHIICBUX PE3YJIbTATIB 3a PIBHAMH PO3BUHEHOCTI OCOOHMCTICHO-TIPO(eCciifHOTO KOMITOHEHTA COIliallb-
HOi KOMIIETEHTHOCT] B YYaCHUKIB €KCIIEPUMEHTAIHHOI TPYIH y TIOPIBHAHHI 3 KOHTPOJIBHOIO. 3iCTaBICHHS CepeIHbOapU]-
METHYHUX BEJMYHH y3araJl-HeHUX Pe3yNbTaTiB IUX TPYII 3aCBiAUye MO iX CYTTEBI BIIMIHHOCTI i BKa3ye Ha iCTOTHI 3py-
IIeHHS, SKi BiAOYHCs 3a yac MpOBEACHHS (OPMYBAJIHHOTO €TaIly MeIaroriqyHoro eKCIePHMEHTY, JOBOAUTh MOKITHMBOCTI
TICIISAUTIIOMHOI OCBITH IIOZI0 CTBOPEHHS BiTIOBITHUX YMOB ISl TAKOTO PO3BHUTKY.

Kntouogi cnosa: couiaibHa KOMIICTEHTHICTh, YYUTEIb MOYATKOBOI IIKOJH, MICISIUIUIOMHA MEIaroriyHa OcBiTa,
0coOuCTICHO-TIpOdeCciitHNI1 KOMITOHEHT, Pe3yJIbTaT! PO3BHUTKY.
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COGNITIVE COMPONENT MATURITY
OF DIRECTORS’ RISK MANAGEMENT SKILLS

The paper aims to present the results of the experiment focused at examining the cognitive component maturity of
directors’ risk management skills. In order to assess directors cognitive risk management skills according fto
“knowledge awareness/mon-awareness” a testing form “Core of Risk Management at Educational Institutions”, a mini-
case “Risk Management Procedure and Tools” were applied. The cognitive component of risk management skills pro-
vides the system of knowledge which should be mastered by directors and should act like a base for the formation of
necessary skills for risk management at educational institutions. It can be determined by the following indices:
knowledge of conceptual regulations of risk management at educational institutions, processes of management of risks
at educational institutions, mastering methods of risks processing, ways of preventing and overcoming risks at educa-
tional institutions, logical and adapting thinking skills. The results of qualitative and quantitative indices of the assess-
ment of performed testing tasks show insufficient knowledge of directors of theory and methods of risk management at
educational institutions, which conditions the need for paying special attention to this fact as it is knowledge which is
the core of directors’ risk management skills in terms of educational institutions.

Keywords: knowledge, cognitive component, director, risk, risk management.

Introduction

The studying of any science should be based on the
groundwork, initial observations and statements, investi-
gating those fact which are the foundation of its pyramid
structure. One cannot build a pyramid starting from the
top, the construction is possible just from its foundation.
That is why the maturity of cognitive component of direc-
tors’ risks management skills is the basis of professional
activities in this field.

The analysis of scientific both domestic and foreign
literature shows the necessity of implementing the issues
covering the formation of future experts’ methodological,
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system knowledge in the educational process (according
to [1], [2], [3], [4], [6]. [8]. [9D)-

Cognitive component involves a system of
knowledge that should be mastered by future directors
and act like a basis of the formation of necessary skills for
risk management. Cognition is a key concept in this phe-
nomenon which means a set of mental processes — per-
ception, categorization, thinking, speaking, etc., which
help to process information.

The foundations of cognitions and their development
was examined in the works of L. Vygotsky, who dealt
with not only the development of human intelligence and
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